
Title: Teacher’s guide: Using the Commission’s DEI Workbook
in your classroom

Suggested lesson time: 
5 x 50 minutes

Overview

This guide offers a five-part lesson plan that educators can use to teach the New Brunswick
Human Rights Commission’s workbook, Diversity, equity, and inclusion: Three ideas for a better
world (DEI Workbook). The completion of the workbook will introduce students to the concepts of
diversity, equity, and inclusion, and how they can embrace these concepts in the classroom and
their everyday lives. 

See the “Notes for Teacher” section below on how this lesson plan aligns with New Brunswick
curriculum framework.

Grade level and age

Grades 6 to 8 (11 to 14 years old)

The DEI Workbook and glossary are available in both A2 and B2 language levels. Teachers should
use the workbook and glossary appropriate for their students. For younger students (elementary
school), the A2 version can be used with appropriate modifications. 

Learning outcomes

At the end of the lessons, students will be able to:

Define the concepts of diversity, equity, and inclusion. 
Describe how the New Brunswick Human Rights Act protects diversity, equity, and inclusion. 
Understand why diversity, equity, and inclusion are important inside and outside the
classroom.
Complete one activity for each of the five lesson plans.  

Curriculum glossary and concepts

For the terminology and concepts used in the lessons, consult the glossaries appended with the
DEI Workbook. 

Suggested assessment strategies

Teachers may assess students based on the following:

NB Human Rights Commission
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Understanding of the concepts of diversity, equity, and inclusion.
Participation in classroom activities or discussions.
Completion of an assignment or project suggested in the lesson plans.
A quiz or assessment to evaluate the class’s understanding of key concepts at the end of the
lesson.

A NOTE ON THE FOLLOWING SECTION

The following lesson plans provide suggestions on how to teach the DEI Workbook in the
classroom. The lesson plans are designed to help teachers implement impactful instruction and
learning. 

Teachers may create additional lessons, dedicate more or less time to a particular section or
activity, or approach delivery of this content using their own methodologies. 

Lesson plan 1: Introducing diversity, equity, and inclusion

Materials for instructor Materials for students

Workbook: Diversity, equity, and inclusion
Glossary: Diversity, equity, and inclusion
Whiteboard/blackboard/flipchart/
smartboard and chalk/marker

Handout: Diversity, equity, and inclusion
Handout: Diversity, equity, and inclusion
glossary

Defining the terms
and setting the
ground rules (10
minutes)

Begin the class by writing the words DIVERSITY, EQUITY, and INCLUSION on a
whiteboard, blackboard, smartboard, or flipchart. 

Ask students to share the first thoughts that come to their minds about
these three words. Listen to what each student says and write their ideas
on the whiteboard, etc. 

NOTE: Teachers may wish to tell the class that no ideas or thoughts are silly
or wrong, and that everyone must be respectful toward each other. 

Teachers should inform students about the importance of never using
discriminatory or disrespectful language about persons or groups who are
different from us or to say anything to make others uncomfortable. This
can be an opportunity to demonstrate to the class that awareness of
human rights helps us create spaces that are comfortable and respectful
to all.

POTENTIAL PROMPTS: 

Have you heard anyone talk about these words or the acronym DEI? If
yes, what did they say? 
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Have you heard or read about DEI in the news or on social media? What
was said about it? 
What do you think these words have in common? Why do you think
they’re often grouped together? 

Once the students have shared their thoughts, tell them you are going to
circulate a workbook that talks about three important human rights ideas,
diversity, equity, and inclusion. 

Inform the class that it is important to learn and talk about human rights,
but that these conversations can be uncomfortable for some students. Tell
them there are three ground rules for today’s lesson: 

1.  Listen respectfully to everyone’s point of view.
2.  Respect everyone’s identity, culture, values, and beliefs.
3.  If you disagree with someone’s ideas, do it respectfully (i.e. no name

calling, or labeling someone’s thoughts as “stupid”, etc.).

Remind students that services and support are available in the school if
they feel upset or overwhelmed by today’s lesson or feel the need to speak
to someone privately.

Reading the
workbook (30
minutes)

Hand out the DEI Workbook and glossary to the students. 

Read the first page of the workbook aloud with the class. Pause after each
definition to consult the whiteboard to see if the students’ initial thoughts
about diversity, equity, and inclusion relate to the workbook definitions. Ask
students for questions or comments on each definition before moving to
the next one.

Take a pause on the last sentence of page 1: “These three ideas, diversity,
equity, and inclusion, when they work together as a team, create a kinder
world for everyone.” Spend five minutes to gauge reactions of students to
this statement. What are their thoughts, do they have doubts, concerns? 

Continue reading through pages 2-3 of the workbook, until the end of the
section.   
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Paired group
discussion (10
minutes)

At the end of the reading, ask students to break into pairs and discuss the
question: “What are some ways diversity, equity, and inclusion are
promoted in the classroom?” 

Students spend ten minutes discussing the question and taking notes,
which they will share at the beginning of next class. 

Suggested assignment

Ask the students to write down 2-5 bullet points summarizing their discussion and bring them to
the next class. 



Lesson plan 2: Let’s celebrate diversity (Unit 1)

Materials for instructor Materials for students

Workbook: Diversity,
equity, and inclusion
Glossary: Diversity,
equity, and inclusion

Handout: Diversity, equity, and inclusion
Handout: Diversity, equity, and inclusion glossary 
Various magazines and newspapers
Scissors, tape or glue
List of cultural celebrations around the world and books or
resources on these celebrations

Recap and sharing
opportunity (10
minutes)

Open the class by asking if anyone wants to share thoughts from their
paired discussion, “What are some ways diversity, equity, and inclusion are
promoted in the classroom?” 

Spend a couple of minutes with each team that shares their ideas, and
collect their written summaries of this discussion.

Reading through
Unit 1 (20 minutes)

Read Unit 1: Let’s celebrate diversity! (pages 3-4 of the workbook) 

Take a pause after the Did you know? bubble on page 4 to gauge the
reactions of students to these inventions. Can they think of other things we
have thanks to diverse communities? 

Additional examples to stimulate the discussion: pizza from Italy, movies
from France, bagels from Jewish bakers in Poland, algebra from a Persian
mathematician, three-way traffic light from a Black American inventor.

Unit 1 exercises (20
minutes)

OPTION 1: Introduce Unit 1 exercises: 

My unique strengths – collage (individual)
Diversity show and tell (individual or group)

Students have 20 minutes to complete one of these exercises. Provide
magazines, newspapers, scissors, and tape/glue to students who choose
the first exercise. 

For students who choose the second exercise, the teacher can provide
names of celebrations from around the world and a selection of books
and/or access to the internet to research their chosen topic.

OPTION 2: Inform students that you have chosen one of these exercises for
everyone to complete for next class. 

If you choose My unique strengths, provide magazines, newspapers,
scissors, and tape/glue for everyone to begin. This is an individual exercise.
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If you choose Diversity show and tell, provide a list of celebrations from
around the world and access to a selection of books and/or the internet to
start their research. This exercise can be done individually or in groups. 
Students have the remainder of the class time to work on the assigned
exercise. 

Suggested assignment

Ask students to bring their completed Unit 1 exercise to the next class. 

Lesson plan 3: Let’s talk about equity (Unit 2) 
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Materials for instructor Materials for students

Workbook: Diversity, equity, and
inclusion
Glossary: Diversity, equity, and
inclusion
Whiteboard/blackboard/flipchart/
smartboard and chalk/marker

Handout: Diversity, equity, and inclusion
workbook
Handout: Diversity, equity, and inclusion
glossary 
Poster paper and markers
Laptops or access to the internet

Recap and sharing
opportunity (15
minutes)

Spend a few minutes with students or groups who wish to share what they
learned by a) creating a collage or b) researching a cultural celebration. 

Once done, collect all student exercises. 

Reading through
Unit 2 (20 minutes)

Read Unit 2: Let’s talk about equity! (page 5 of the workbook) 

Before introducing the Unit 2 exercises, make sure that the class has
understood the difference between equity and equality. Write some of the
scenarios below on the whiteboard and ask the class to vote with show of
hands if it is an example of equity or equality:

Giving every student the same textbook. (Answer: Equality)
Offering the same salary to everyone who works the same job.
(Answer: Equality)
Giving extra tutoring to students who need help understanding a math
problem. (Answer: Equity)
Having sign language interpreters at events for people who are Deaf or
hard of hearing. (Answer: Equity)
Giving everyone the same number of pizza slices at a birthday party.
(Answer: Equality)
Having vegetarian options on a menu for people who don’t eat meat.
(Answer: Equity)

Spend some time breaking down why the scenarios reflect equity or
equality to make sure everyone understands the difference. 



Unit 2 exercises (15
minutes)

OPTION 1: Introduce Unit 2 exercises: 

Equity map (group)
Equity heroes (individual or group)

Give students the choice between the two exercises. For the first exercise,
students should have access to poster paper and markers. 

Students who choose the second exercise should have access to the
internet to research their topic. 

OPTION 2: Choose one of above exercises for the entire class and inform
everyone to complete it for next class. 

If you choose Equity map, provide poster paper and markers for everyone
to begin. This is a group exercise. 

If you choose Equity heroes, provide access to the internet for students to
start their research. This exercise can be done individually or in groups. 

Students begin the assigned exercise in class and must submit their
completed version in the next class.

Suggested assignment

Students complete their Unit 2 exercises to bring to next class.

Lesson plan 4: Let’s practice inclusion (Unit 3)
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Materials for instructor Materials for students

Workbook: Diversity, equity, and
inclusion
Glossary: Diversity, equity, and
inclusion

Handout: Diversity, equity, and inclusion workbook
Handout: Diversity, equity, and inclusion glossary 
Pencil and paper, including paper slips with names of
each student in class

Recap and sharing
opportunity (15
minutes)

Spend a few minutes with any student or group that wishes to share what
they learned in the previous lesson by a) creating an equity map or b)
researching an equity hero. 

Once done, collect all student exercises.

Reading through
Unit 3 (20 minutes) Read Unit 3: Let’s practice inclusion! (pages 6-7 of the workbook)



Before starting The story of “The Ugly Duckling” section, ask the class with
a show of hands if they know this story, and if anyone would like to
summarize it. 

NOTE: If you wish to incorporate the original story by Hans Christian
Andersen in this lesson, please be aware that Andersen’s version
references suicidal ideation. It is recommended that you use a modified
version of the story that omits this reference, which should be available in
the school library. 

Unit 3 exercises (15
minutes)

Inform students which exercise you have chosen for everyone to complete
for next class. 

If you choose Fixing “The Ugly Duckling”, ensure students have pencils
and paper to begin. This exercise can be done individually or in groups. 

If you choose The Appreciation Game, give each student a piece of paper
with another classmate’s name on it. This is an individual exercise to be
completed during class time, so collect student responses before they
leave.

Suggested assignment

If you assigned Fixing “The Ugly Duckling” exercise, ask the students to complete it for next class. 

Lesson plan 5: Bringing it all together
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Materials for instructor Materials for students

Workbook: Diversity, equity, and
inclusion
Glossary: Diversity, equity, and
inclusion

Handout: Diversity, equity, and inclusion workbook
Handout: Diversity, equity, and inclusion glossary 
Pencil and paper
List of 16 protected grounds in the NB Human Rights Act

Recap and sharing
opportunity (10
minutes)

If you selected Fixing “The Ugly Duckling” in Lesson 4, collect the students’
rewrites of the fairytale, whether in written form, or as a drawing or
recording.

If you selected The Appreciation Game in Lesson 4, hand out the
anonymous compliments written by students to their intended recipients.
Make sure that none of the written submissions include any unkind
sentiments. 

Spend a few minutes with any student or group that wishes to share what
they learned by a) rewriting “The Ugly Duckling” or b) expressing
appreciation for another student.



Reflecting on DEI
(25 minutes)

Before moving to the last section of the workbook, break the class into
three groups, and assign one of the following topics to each group:
Diversity, Equity, and Inclusion.

Give the groups 10 minutes to discuss what they have understood about
their assigned concept and to summarize its main ideas. Remind each
group to designate a note-taker and a spokesperson who will share their
group’s points with the class at the end of the allotted time.

Spend around five minutes per group as they recap the main ideas of their
topic for their peers.

Reading through
the final section (15
minutes)

In the final 15 minutes of class, introduce the final activity you have chosen
for the entire class. The options include:

Letter to a friend (individual)
Create a diversity, equity, and inclusion playlist (individual or group)*
Building a better school (individual or group)

If you choose Letter to a friend, hand in pencils and paper to students and
give them the rest of the class to work on this project.

If you choose Create a DEI playlist, give students time to decide if they
want to complete this project individually or in a group. Circulate a
handout with a list of the 16 protected grounds in the New Brunswick
Human Rights Act, and give students the rest of the class to work on this
project. 

NOTE: The New Brunswick Public Library’s Human Rights Collection is a
great resource for students to consult for ideas on how to populate this
playlist. To help students understand the meaning of each ground, use the
Introduction to Grounds of Discrimination page on the Commission’s
website. 

The Commission’s first workbook, Exploring the World of Human Rights,
also explains the 16 protected grounds in detail. To give students a few
ideas about the grounds, you may mention: Barbie (sex); Turning Red
(ancestry); And Tango Makes Three (sexual orientation); Lilo and Stitch
(family status); Heartstopper (gender identity or expression). 

If you choose Building a better school, give students time to decide if they
want to complete this project individually or in a group. Distribute pencils
and paper and give students the rest of the class to work on this exercise.

Tell the class that if they have questions about human rights or the Human
Rights Act, they can submit them to the teacher to share with the
Commission. Email the questions to us at hrc.cdp@gnb.ca and include the
name of your school and grade of your class in the message.
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https://www2.gnb.ca/content/gnb/en/departments/nbhrc/resources/introduction-grounds-discrimination.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/human-rights-educational-resources-for-schools.html
mailto:hrc.cdp@gnb.ca
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Suggested assignment

For the next class, ask students to complete their final project of Lesson 5.

Teacher’s notes

Navigating difficult conversations

While it’s important to know and have conversations about human rights and discrimination,
these discussions may be difficult for some individuals or make them feel uncomfortable. 
Even with the three ground rules suggested in Lesson plan 1, some learners may struggle to
respectfully listen to different points of view, or respect every person’s identity, culture, values,
and beliefs, or know how to disagree respectfully with differing views. 
Remind students that human rights come with responsibilities. Just as they all have the right to
be treated fairly and with respect, they also have a duty to treat others fairly and with respect.
It’s a two-way street. When students respect the rights of their classmates, they help create a
friendly and welcoming environment where everyone feels safe. Students have a responsibility,
for instance, to not bully, harass, or discriminate against others.
Be sure to share with students the services and support that are available in the school if they
experience distress, anxiety, or they need to speak to someone in confidence.
Some difficult conversations may still arise within the classroom. For example, a student might
raise questions about the need for accommodations for certain protected groups, like the
need for accommodations for students with peanut butter allergy. Remind students that
opinions and beliefs may differ between them and their peers about such protections, but that
individuals with protected characteristics (like physical disability due to an allergy) are
protected by the Act. 
Impress upon students that dignity is a core idea in human rights. Dignity is the intrinsic value
and worth of everyone as human beings. When we treat others with dignity, discrimination is
less likely to occur. To uphold human rights inside and outside the classroom, everyone must
be treated with dignity and respect – especially, when two persons hold opposing views or
conflicting rights.
Something worthy to note about discrimination, as defined by the New Brunswick Human
Rights Act, is that it is illegal to discriminate against anyone based on one of more of the
protected grounds in any of the protected areas – intentionally or unintentionally. What this
means is, whether or not a student intended to discriminate against another student with a
comment or a joke, it is still considered discrimination. That being the case, encourage learners
to think about the impact of what they say more than their original intent. They might not
mean to hurt another student’s feelings, but the impact will be the same.

Consult the New Brunswick Human Rights Commission’s website 

You will find the following pages and resources particularly relevant: 

What can the Commission do for you?
Human rights in New Brunswick (plain
language)
Filing a complaint
What you can do to support human
rights

New Brunswick Human Rights Awards 
New Brunswick Human Rights Award
Recipients
John Peters Humphrey, the New Brunswicker
who wrote the first draft of the Universal
Declaration of Human Rights

https://www2.gnb.ca/content/gnb/en/departments/nbhrc.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/human-rights-act/human-rights-in-new-brunswick--plain-language-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/human-rights-act/human-rights-in-new-brunswick--plain-language-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/the-complaint-process/filing-a-complaint.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/what-can-you-do.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/what-can-you-do.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/about-us/what-can-the-commission-do-for-you-.html


Printable resources for the classroom

One-page PDF handout: Human rights resources for K-12 education
Two-page PDF handout: What can the Commission do for you?
Two-page PDF handout: Human rights in New Brunswick
Two-page PDF handouts: Plain language flyers on various human rights topics
Middle school workbook, glossary, and teacher’s guide with a two-unit lesson plan: Exploring the
World of Human Rights
Three-unit lesson plan: Teaching Human Rights in New Brunswick: A Teacher’s Handbook

Sections of the NB middle school block curriculum where this workbook can be included
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English Language Arts

STRAND: INTERACTIONS

Big idea: Expression
 
Skill descriptor: Use
language of harmony and
respect, self-monitoring and
adjusting as appropriate.
 
Global competencies: SASM,
CL, CM, CTPS, SGC
 
Achievement indicators:

Describe helpful,
respectful, and equitable
language
Use language that
demonstrates
consideration for the
feelings of others
Use language that is not
hurtful or offensive
Identify examples of
prejudice, stereotyping,
or bias in oral language
and the negative effect
on individuals and
cultures
Use bias-free language
Use inclusive language
that respects gender
identity
Use language that
demonstrates cultural
sensitivity and respect

Big idea: Expression
 
Skill descriptor: Describe
and contribute thoughts,
feelings, and experiences
and compare to those of
their peers.
 
Global competencies: SASM,
CL, CM, SGC
 
Achievement indicators:

Describe observations,
understandings,
viewpoints, and
perspectives
Compare and contrast
observations,
understandings,
viewpoints, and
perspectives that have
been shared by others

Skill descriptor: Use
language of harmony and
respect self-monitoring and
adjusting as appropriate.

Global competencies: SASM,
CL, CM, CTPS, SGC

Big idea: Expression
 
Skill descriptor: Use the
language of harmony and
respect, self-monitoring and
adjusting as appropriate.
 
Global competencies: SASM,
CL, CM, CTPS, SGC
 
Achievement Indicators:

Describe helpful,
respectful, and equitable
language
Use language that
demonstrates
consideration for the
feelings of others
Use language that is not
hurtful or offensive
Identify examples of
prejudice, stereotyping,
or bias in oral language
and the negative effect
on individuals and
cultures
Use bias-free language
Use inclusive language
that respects gender
identity
Use language that
demonstrates cultural
sensitivity and respect

https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/human-rights-resources-for-k-12-education.html
https://www2.gnb.ca/content/dam/gnb/Departments/hrc-cdp/PDF/what-can-the-nbhrd-do-for-you.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/hrc-cdp/PDF/resources-for-newcomers/english.pdf
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/resources/guidelines.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/human-rights-educational-resources-for-schools.html
https://www2.gnb.ca/content/gnb/en/departments/nbhrc/education-and-engagement/human-rights-educational-resources-for-schools.html
https://www2.gnb.ca/content/dam/gnb/Departments/hrc-cdp/PDF/jph/teaching-human-rights-in-new-brunswick-(electronic-version).pdf
https://curriculum.nbed.ca/learning-areas/middle-block/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/critical-thinking-problem-solving/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/sustainability-and-global-citizenship/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/sustainability-and-global-citizenship/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/critical-thinking-problem-solving/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/sustainability-and-global-citizenship/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/critical-thinking-problem-solving/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/sustainability-and-global-citizenship/
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Big idea: Exchanges
 
Skill descriptor: Understand
communication conventions
for a diverse set of
audiences.

Global competencies: SASM,
CL, CM

Achievement indicators:
Communicate with
sensitivity and respect
Recognize language that
reflects audience
perspective, context, and
purpose

Big idea: Reception

Skill descriptor: Critically
reflect on the contributions
of others.

Global competencies: SASM,
CL, CM, CTPS, SGC

Achievement indicators:
Listen actively and
attentively
Recognize and follow the
presenter’s main idea
and supporting details
Consider ideas that differ
from their own
Detect examples of
prejudice stereotyping or
bias in oral language
Recognize the negative
effect of prejudice,
stereotyping, or bias on
individuals and groups

Achievement indicators:
Describe helpful,
respectful, and equitable
language
Use language that
demonstrates
consideration for the
feelings of others
Use language that is not
hurtful or offensive
Identify examples of
prejudice, stereotyping,
or bias in oral language
and the negative effect
on individuals and
cultures
Use bias-free language
Use inclusive language
that respects gender
identity
Use language that
demonstrates cultural
sensitivity and respect

Big idea: Exchanges
 
Skill descriptor: Adjust
interactions to reflect the
situation, audience, and
purpose.

Global competencies: SASM,
CL, CM, CTPS

Achievement Indicators:
Identify appropriate
conventions for specific
types of interactions
Use conversational
conventions that are
respectful of the needs,
rights, and feelings of
others
Engage in active
listening
Communicate a next
step or response to
negotiate

Big idea: Exchanges
 
Skill descriptor: Understand
communication conventions
for a diverse set of
audiences.

Global competencies: SASM,
CL, CM 

Achievement Indicators:
Communicate with
sensitivity and respect
Select and adjust
language to reflect an
understanding of the
audience perspective,
context, and purpose

Big idea: Reception
 
Skill descriptor: Critically
reflect on the contributions
of others to extend
understanding.

Global competencies: SASM,
CL, CM, CTPS, SGC

Achievement Indicators:
Determine what
information is important,
relevant, and worthy of
further consideration
Identify the perspective
implicit within a
speaker’s contribution
Recognize that spoken
language reveals values
and attitudes such as
bias, beliefs, and
prejudice
Understand how
language is used to
influence and
manipulate

https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/self-awareness-and-self-management/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/collaboration/
https://curriculum.nbed.ca/curriculum-framework/what-we-teach-being-and-becoming-globally-competent/communication/
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Big idea: Reception

Skill descriptor: Critically
reflect on the contributions
of others.

Global competencies: SASM,
CL, CM, CTPS, SGC

Achievement indicators:
Listen actively and
attentively
Reflect on information
shared by others for
relevance to the topic
Recognize and follow the
presenter’s main ideas,
supporting details and
organizational structure
Consider and respect
ideas from the speaker’s
point of view
Recognize that spoken
language reveals values
and attitudes such as
bias, beliefs, and
prejudice
Understand how
language is used to
influence and
manipulate
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Personal Wellness

STRAND: RELATIONSHIPS

Big idea: Bullying and
conflict
 
Skill descriptor: Identify
differences between conflict
and bullying

Global competencies: CL,
CM, CTPS, SGC

Big idea: Bullying and
conflict
 
Skill descriptor: Develop
skills for responding to
conflict, bullying, and
violence

Global competencies: CL,
CM, CTPS, ICE, SASM, SGC

Big idea: Bullying and
conflict
 
Skill descriptor: Evaluate
factors and influences that
contribute to a safe society.
 
Global competencies: CL,
CM, CTPS, ICE, SASM, SGC
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Achievement indicators:
Explain the differences
between conflict and
bullying
Identify actions that
contribute to unkind
behaviour, bullying,
leaving people out, etc.
Describe the impact of
bullying
Describe strategies to
resolve conflict and to
stand up to bullying
behaviours
Explain how to build a
support network

Big idea: Anti-discrimination
 
Skill descriptor: Identify
ways to promote anti-
discrimination

Global competencies: CL,
CM, CTPS, ICE, SASM, SGC

Achievement indicators:
Describe how their own
life experiences (family,
history, background,
where they live or have
lived, etc.) have
influenced and continue
to influence identities
Give examples of
personal values, beliefs,
and attitudes
Discuss how identities
can be impacted by the
values, beliefs, and
attitudes of others
Identify bias and
stereotypes in the school
and wider community
Discuss gender identity,
gender expression, and
sexual orientation

Achievement indicators:
Discuss the impacts of
violence
Demonstrate self and
social awarenesss
around own behaviours
in bullying and conflict
situations
Identify characteristics of
an environment that
tolerates “othering”
Explain two or three
strategies used to
reduce conflict in own
relationships
Model conflict resolution
strategies
List ways to build support
networks that foster
healthy relationships
and/or to handle
concerns with conflict,
bullying, and violence

Big idea: Anti-discrimination

Skill descriptor: Examine
ways to promote anti-
discrimination.

Global competencies: CL,
CM, CTPS, ICE, SASM, SGC

Achievement indicators:
Discuss how identities
can change over time
Analyze how human
rights protect diverse
societies
Assess the impact of
bias, discrimination, and
stereotyping
List ways to show
acceptance, inclusion,
and respect for
community members
and take a respectful
stand against
discrimination

Achievement Indicators:
Examine the legal rights
belonging to all persons
Discuss how a person’s
values, beliefs, and
attitudes can infringe on
the human rights of
another person
Reflect on and discuss
own prejudices and
biases
Examine legal
responsibilities required
to maintain positive and
safe environments
Analyze conflict
resolution strategies that
contribute to a safe
society
Describe strategies to
develop a healthy
support network

Big idea: Anti-discrimination
 
Skill descriptor: Assess
ways to promote anti-
discrimination.

Global competencies: CL,
CM, CTPS, ICE, SASM, SGC

Achievement Indicators:
Define social justice
Discuss the importance
of relating to people as
individuals and not
representatives of
groups
Analyze injustice in many
forms including attitudes,
speech, behaviours,
practices, and laws
Discuss own
responsibility to address
stigma and
discrimination
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Discuss the importance
of showing acceptance
and celebrating
differences

Describe affirming
language
Discuss the difference
between racist and
antiracist statements
and behaviours

Discuss how to take
action when witnessing
bias, prejudice, exclusion,
or discrimination
Outline legal
responsibilities required
to maintain positive and
safe environments
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